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RTI Ideal System Configuration

| Academic Systems| [ Behavioral Systems

Tier Il _Intensive Interventions
«Individual Students « 1-5%
*Assessment-based

*High Intensity

Tier Il Intensive, Individual Interventions
1-5% mmm individual Students
*«Assessment-based
eIntense, durable procedures

Tier Il _Strategic Interventions « 5-10%
*Some students (at-risk)
*High efficiency
*Rapid response

5-10% » Tier Il _Targeted Group Interventions
*«Some students (at-risk)

*High efficiency

*Rapid response

Tier | Core Curriculum « 80-90%

*Grade level
*Preventive, proactive

Tier | Universal Interventions
80-90% » ]
° *All settings, all students

*Preventive, proactive

RSD RTI Systems

| Behavioral System$

| Academic Syste ms|

Tierlll_Intensive Class-wide Intervention: Tierlll Intensive, Individual & Group

*Assessment-based Data based
High Intensiy eIntense, structured, supportive procedures
*FBAs, BIP’s
) Tier IT
ns 3590

*High efficiency
*Rapi re sponse

Tierll Group Interventions
*Some students (at-risk)
*Relationship building
*Behavior Modeing

Jierl Core Cumiculim
Accekerated, enriched
*Preventive, proadive

TierT  .Buid keadership skils
eUnderstanding expectaions

Tier percentages are from2008-2009 LEAP data—2&%icB
and above, 35% Approaching Basic. And 40% Unsetafa.
Behavior systemdata is available by caegoriésn@ance,

n-school suspensions, referrals, etc) for 200 822009-
2010 datawill be conpiled.



RESPONSE TO INTERVENTION (RTI)

Response to Intervention (RTI) is a tiered prot¢kasprovides high-quality, research-
based instruction and interventions that are mattbe student’s academic and behavioral needs.
Additional essential components include monitoregdemic and/or behavioral student progress
and making data-driven decisions about studentotum based on a review of that progress.
State assessment data from the New Orleans RecBehopl District (RSD) indicates that many
of the district’'s students have strong academicse®&esearch indicates that students who are not
successful academically often receive instructi@t toes not address their individual needs. The
RTI process has been endorsed by many agencieslimglthe National Research Council and the
US Department of Education as the most effectistesy to provide appropriate instruction to
students with academic challenges. It is partitylkffective as an elementary school program to
provide Early Intervening Services. The RSD taapted this process asisstrict-wide

initiative to improve student outcomes and fostadeemic success.

THE RTI PROCESS IN RSD SCHOOLS

The RSD Managed Curriculum, based on the Louistzoraprehensive Curriculum is the
required curriculum in the Recovery School Distri¢he recent history of New Orleans and the
unique nature of the Recovery School District resud high percentage of students facing
academic challenges and requiring interventiong&ch grade-level success. To address the high
number of students needing academic interventighsle classrooms of students may receive
reading, language and math interventions in RS»&eh

The purpose of strong district supported inteneggrst is not only to bring students to grade
level, but to also provide students with acceleraind enrichment opportunities that will
reinforce their success and assist them in actgethieir potential. To organize a system of
supportive placement and intervention determinatimstruction in the RSD is based on a three-
tiered process as follows:

Tier | is the level at which students are achiegrade-level success. (Tier determination is

based upon DIBELS, SRI, Benchmark and State Assagsmsults).

Tier Il is implemented when students need strategpport to achieve grade-level success.

(Consistent with Approaching Basic Scores on SAggessments).

Tier lll is the level at which students need inteesupport to achieve grade-level success.

(Consistent with Unsatisfactory scores on Stateegssents).
1



TheRTI process is designed to help principals, teaghgarents, specialists, and para-
professionals utilize data-based decisions to inmpthe educational outcomes for all students,
especially those students whose success is aluesko academic or behavioral challenges.
Successful outcomes reduce the need for speciab@dn services. Unless a student has an
obvious disability requiring Special Education seeg (e.g., severe autism, severe physical
disabilities, etc.), a referral for a Special Edigraevaluation is expected to be accompanied by
data demonstrating that the student was providéd agpropriate scientific research-based
instruction (including interventions) in the gerezducation setting, delivered by qualified
personnel, along with progress monitoring dateegsired by federal and state regulations. If,
over time, collected data indicate that the stutd@stnot shown adequate progress despite
implemented research-based interventions, consider®r Special Education may be warranted.

RTI addresses student academic and behaviordénbak. See the appendix (p.A7) for
the RSD single page summary of the RTI tier franmévior Reading and Math, and the summary
of the Behavior Framework (p.A8). Although academierventions may be provided for reading

and mathematics, Positive Behavior Supports (PB8)esses behavioral issues.

THE LEADERSHIP TEAM

A school’s leadership team is designated by thecpal and provides support to
teachers and other school personnel as the sdhivelssto accommodate the needs of all students
in the general education setting. The core le&deteam is responsible for the student and school
progress in the areas of behavior and academicsughout the school year, the Leadership Team
is responsible for monitoring data, ensuring fiyedif the intervention process, and making
decisions about student instruction based on tteerdsiew. To accomplish this, the principal
may designate to team sub-sets the responsibflagdressing specific organizational needs of the
school community. Ideally, a member of the coszlérship team may lead or assist sub-set teams
to provide consistent leadership in all schoolatives. Sub-set teams may include, but are not
limited to: RTI, PBS, Referral, and School Improwerh

Team Functions

Various sub-set teams and their functions are lbsifs:

RTI Team Functions

Through Universal (school-wide) Screening, assisbel personnel to identify students
who face challenges to academic success.
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Provide teachers and support staff with the trgnsupport and materials necessary to
implement research-based interventions in the géeducation setting.

Facilitate the intervention process.

Assist teachers in monitoring the progress of sitgleeceiving interventions.

Assist with analyzing data from the interventiongess.

Participate in data-driven decisions about theesitid progress.

PBS/Behavior Team Functions

Maintain a positive learning culture in the schitwbugh PBS processes.

Progress monitor school data about absenteeisamdrout of school suspensions, etc.; and
collaborate with staff to develop plans that pdevieachers and support staff with
appropriate interventions for students who haalehges in these areas.

Provide positive reinforcements for students whesarccessfully supporting the positive
school climate.

Referral Team Functions

Review progress monitoring data from RTI and PBfn® that indicates which student
may be eligible for special education consideration

Coordinate referral process according to BulleB08 guidelines to determine if a referral
for evaluation is appropriate and make referraémvappropriate.

Review information and begin process for referrhbw student information indicates that
a low-incident disability is suspected.

School Improvement Team Functions

Review Annual Yearly Progress scores and scho@rpss indicated by district walk-

through assessments.

Develop action-plans to promote improvement ineaegeas.

Monitor data in all school improvement areas.
Team Meetings

During the first part of the school year and whenredata indicates that close attention is
necessary in a particular area, core leadershipimggeoccur a minimum of once every two weeks
initially and may be adjusted according to neethasschool year progresses. Sub-set team
meetings take place once every one or two weeksdiog to need. All meetings adhere to the
following procedures.

A printed agenda is provided which defines the mggturpose.
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All participants sign a sign-in page.

Pertinent data is reviewed.

Data drives meeting decisions.

When evaluation reveals progress that is below@&=apens, support systems are notified
and adjustments are made.

Goals and expectations are clearly defined andneatifor the next meeting.

Meetings may be held less frequently when thelesis need.

Meetings arerot held on days that are devoted to cluster meetings.

Notify the parents of students not responding terirentions.

Team Roles

Suggested team members include the principal tassigrincipal, master teachers, reading
interventionists, RTl/appraisal staff, counselagial worker, nurse, speech pathologist, speciatation
chairperson, and any other support person theipahmay designate. The roles are designed asAfsll
Principal:

Supports the RTI process

Designates the RTI Team Administrator (self or otieneral education school administrator)

Provides scheduling to accommodate interventiongs®

Provides resources (i.e. space) to support perk¢amaraisal staff, counselors, interventionists,

coaches, nurses, social workers) who facilitateritegvention process
RTI Team Administrator

Schedules RTI meetings and informs team membareeting dates. The administrator initiates
the meeting with a broad overview of the meetiragienda, records minutes of the meeting, and
keeps a log of the reviewed data
Facilitates the process for Tier | review and Tientervention plans
At Tier Il consideration, provides appropriate iTi# forms to teachers, invites parents to the RTI
meetings and informs the RTI team of the meetirendg
Maintains files for RTI team paperwork (e.g. studdsia file)
Processes referrals for Special Education evalugtimugh the RTI team

Master Teacher (TAP):

Provides leadership to the cluster meetings

Assists with the development of classroom intetiearplans
Reviews student progress monitoring data

Provides support and mentoring to teachers as/gntéons are implemented
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Reading Interventionist:

Works directly with students to provide necessatgrvention services

Assists with the universal screening and the implaation of interventions

Facilitates the use of progress monitoring techescand analysis of data

Collects data on the student’s performance over aind with the teacher, appraises the
student’s parents of the student’s progress

Regularly reviews school-wide student progress toonig data

General Education Teacher:

Seeks the expertise of the RTI team due to acadeniehavioral at-risk performance by a
student in his or her class
Implements Tier | interventions as appropriate
Implements core-curriculum interventions and assisth Tier 1l and Tier Il interventions
when appropriate
When Tier Il or evaluation referral decisions ammsidered, the teacher completes the
appropriate forms and provides documentation &fesungs and the progress monitoring
data to the RTI team or the Referral team as apiattep

RTI/Appraisal Staff Member:

School-based Educational Diagnostician, School irdggist, Appraisal Social Worker or

Speech Evaluator who assists the school with tHeaRd the Appraisal process
Collaborates with teachers and support staff iflifating Universal Screening and
collection and interpretation of student progressd

Assists the teacher, paraprofessionals, interveist®and coaches in implementing
appropriate interventions, progress monitoring daé analysis

Reviews collected data as needed (generally, evéry8 weeks) and assists with data-
based decisions about the interventions. Wherwewoi student data by the Referral team
indicates a suspected exceptionality as defineSitate Bulletin 1508, this professional
becomes the coordinator of the evaluation process.

Master Teacher (High School):

School-based educators who provide interventioistasge to teachers and students
Facilitates the RTI process through mentoring teechnd introducing core curriculum
strategies to promote success

Participates in data-driven decisions about therveintion plans

Assists in documenting all intervention data

Coaches teachers in content area classroom sestibgit impact teaching and learning
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Counselor:
Facilitates the decision-making process as it irtgotie student’s behavior
Promotes PBS and facilitates positive school ckmat
Maintains appropriate data about student’s gemeogress
Participates in data-driven decisions regardingesttiprogress
Strongly involved in State Assessments at the dchoo

Speech Pathologist:

Conducts screenings regarding the student’s spiethlanguage ability, participates in
interventions that impact these areas and fa@htatogress monitoring and analysis
Participates in the assessment of students whideméfied through screening to needing
evaluation for Special Education Services

School Social Worker:

Provides support in behavior areas [assists wétFtimctional Behavior Assessments
(FBAs) and Behavior Intervention Plans (BIPs) asdesl]
Works collaboratively with the student, teachergpaand support staff to maximize
positive behavioral outcomes for the student
Promotes School-Wide Positive Behavior Supportapdsitive school climate
Participates in classroom observations to collat @dn challenging behaviors
Provides the social worker component on MultidiBogry Evaluations

School Nurse:
Monitors and provides data regarding the studérg@ath and physical factors e.g. vision,
hearing and medical concerns
Participates in RTI team meetings for students whesalth may be impacting academic or

behavioral success

Parent:
Provides relevant information about his/her childite RTI Team and assists in the

decision-making process

Participates in the development of interventiompland decisions about the best ways to
meet the student’'s academic and/or behavioralexingis

Provides support at home for the intervention pssce

Receives reports about instructional strategieshasitier child’s progress



GENERAL RTI PROCESSES (All Grades)

Universal Screening

Student skill level is determined through UniverSateening. The RSD employs several
objective assessments across all grades to detemmather a student is at grade level—DIBELS,
SRI Assessments, Benchmark Assessments, Math QlurmidBased Assessments (Math CBM)
and State Assessments are all used as objectiv&inesao assess the students’ skills and monitor
their progress. Universal screening identifiessthstudents who may be at risk for academic
failure or have a history of academic failure. d&tots are assigned to tiers according to
assessment indices that indicate the level ofuetdron intensity required to move a student to
grade-level success. Appropriate interventionsadreinistered accordingly. As interventions are
applied, student progress is monitored throughwetgion assessments, SRI assessments, Dibels
assessment, Aimsweb progress monitoring, and yitlalbugh the LEAP, ILEAP and GEE

assessments administered in the spring.

Goal Setting

Intervention planning begins by determining a ghedctly related to the identified
problem. Academic goals can be facilitated throinggrventions prescribed by the district, and
adaptations and interventions that target speskiits may also be employed. Resources to
explore additional strategies are listed on pa@es22. Data from intervention assessments are
carefully reviewed to monitor progress toward thdicated goals.

The RSD sets goals according to standards and bemkk that are research-based. These
standards help define the levels at which studeegsl to perform in order to be successful in their
current grade and be prepared for the next gradhe. interventions selected by the district at Tier
Il and Tier Ill set goals automatically accordirgygkill needs and provide the process to monitor

student progress toward goal achievement.

Assessment

The purpose of academic assessment is to detewhiaitethe student knows and what
needs to be taught. Student assessment informatamilected for the following purposes:
Determine the specific deficit skill area so aremention plan can be implemented

Collect initial baseline data



Determine if the intervention is effective
Appropriate assessment tools and techniques aséiserio changes over short periods of
time, produce unbiased results, demonstrate preagtmical adequacy (i.e. valid and reliable), are

guantifiable, relevant to the curriculum, and picadtto administer.

Effective Intervention Plans

The proactive RTI Team will focus considerable riten, time, and effort identifying
appropriate intervention strategies. It is cruthal all interventions be directly related to the
identified skill deficit(s), and that teachers hdng/-in to the planned intervention(s). The rdle o
the team is to help teachers find effective intation strategies and provide the support necessary
to implement the intervention8Vhen developing achievable intervention plans, theeam
should:

Identify the resources needed for implementation

Identify who will conduct the intervention

Where will it occur

How long will it take

Who will monitor the progress

Who will help assure that the intervention is eadrout as planned

When will the team meet again to discuss the pssgre

RTI teams throughout the district will use the ER&ading and Math Framework (p.A7)
and/or the Behavior Framework (p.A8) to provide shecture for Intervention Plans. Once the
intervention program has been determined, it isoit@mt that teachers and team members not
stray from the intervention design. Interventidmast are implemented specifically in the manner
in which they were designed have high integrityowdver, most interventions deviate from their
original form due to many factors, such as time msurces. Measuring intervention integrity is
important to determine if the intervention itseliswunsuccessful or may still be viable if practiced
as designed.

Other ways to facilitate interventions are to eatduthe treatment component (what makes
it work) and the delivery method. This is accorsiplid by determining if the type of intervention
selected matches the severity of the problemgifieéhgth of time is sufficient to achieve the

desired goal, if the frequency is sufficient, ahthe delivery method is appropriate.



Progress Monitoring

Progress monitoring refers to making instructiategdisions and analyzing the progress of
the student’s academic performance from data delliean a regular basis. It is a scientifically-
based practice used to evaluate the effectiverfaastouction and has proven reliability and
validity for assessing academic skills. Reseadafhishown that when teachers use progress
monitoring, students achieve more as teachersuctsbnal decisions improve. Progress
monitoring data are used to inform instructionatheTier, allowing the student’s response to
research-based interventions to be used as th@dathich decisions are made. To implement
progress monitoring, the student’s current levgdeformance is determined, goals are identified,
and progress towards meeting the established gpoalenitored.

Progress monitoring is a critical component of R&D’s intervention process since it
provides the information necessary to judge whedingrgiven intervention is effective so that it
can be modified quickly if necessary. Prolongeel afsineffective interventions will delay and

could hamper student success.

Data Analysis and Decision Making

After several weeks of data collection, the RTImeaxamines the student’s progress
graph to determine if the intervention is effectordf instructional changes need to be made. The
team compares the student’s rate of progresdrgmd line) with the projected rate of progress
(i.e. goal line). In other words, how is the stoid@éoing compared to how the student should be
doing? If the trend line is lower than the progettate of progress, the team should make an
instructional change or modification to boost thedent’s performance. If the trend line is the
same or higher than the goal line, the team shais@ the goal to be reached. Most of the
interventions provided by the district have goaiatgons built into the program design.

Data based decision-making should occur at eashofiservice. The data is the basis for
every decision that is made. Some students majagisignificant progress and others may need

continued support.



ACADEMIC RTI IMPLEMENTATION (Elementary)

The typical school day for Elementary schools willfrom 8:00 to 4:15, while high
schools go from 7:30 to 3:45. Instruction is deted in five 90 minute blocks. Interventions are
offered district-wide from Kindergarten through @f&grade in the elementary schools. Note that
in the elementary schools, the intervention proéalésws a standard protocol format. District
interventions are applied according to the tierggeaent of the student:

Intervention Delivery

Daily instruction is delivered in five 90 minutedoks to maximize instruction and
intervention benefits. (See the ELA/Reading/Mathtcs Framework, Appendix p.A-7)
Tier I:  Achieving grade-level and Basic success, studeritser | receive core, enrichment, and
accelerated instruction. They follow a faster paicestruction designed to maximize their
potential and give them leadership opportunities.
Tier Il: Students achieving Approaching Basic receive Tientérventions according to their
need in ELA, Reading and Math. The system allawdléxibility since some students who
achieve high Approaching Basic scores may recel@elinstruction if warranted.
K-3 grade students receive 90 minutes of core auum supplemented by 30 minutes
of Voyager.
4-8 students receive 90 minutes of core readinguason supplemented by 90 minutes
of Read 180
Math interventions vary in length of time, K-8 stunds receive 90 minutes of core
mathematics instruction supplemented by FASTT Matth First in Math.
Tier Ill:  Students receive Tier Il instruction when currioul assessment scores are
unsatisfactory.
K-3 students receive 90 minutes of instruction a@aninutes of Voyager and/or 45
minutes of Direct Instruction, Decoding.
4-8 students receive 90 minutes of core readinguaon, and 45 minutes of Direct
Instruction, Decoding. They also may receive addél targeted interventions during
an elective period.
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K-8 students receive 90 minutes of core curriculnmmathematics supplemented by
FASTT Math and First in Math. The students mayp aéceive additional targeted
interventions during an elective period.

Universal screening (Math Curriculum Based Assessni®dBELS and SRI assessment) is
used to screen elementary students into appropnistieictional tiers. The student’s academic
progress is monitored frequently to determineédf ithterventions are sufficient to help the student
reach the instructional level of his or her grddehis fluid, high-expectation process, movement
is encouraged when strong student progress wamamtement to a different tier of instruction.

For example, if a student ifier Il is making strong progress and appears to be parfgrat a

Tier | level, the Leadership Team may move that studeafier | . If several weeks of

consistent intervention show a lack of progress Lisadership Team may determine that a student
needs more intensive interventions and place tidest appropriately. This process is designed to

move students to Grade Level and higher.

Progress Monitoring:

Student progress may be monitored by the individtiadents, teachers, master
teachers, and the Leadership Team at each school.

District administrators also review school and studdata.

Benchmark assessments are administered quartetiharcluster groups and master
teachers review data bi-weekly within their grotpassess progress and determine
fidelity to the interventions

Decisions about changing intervention instructionifdividual students are reviewed

at nine-week intervals, and progress is reportedudents and parents.

Data-Driven Decisions:

When data indicate that a change should be maaastndent’s intervention plan,
especially at th&ier Il level, a data review is held at the scheduled eesdp RTI
meeting.
An RTI Consideration form is available on page A-1.
Documentation of student progress within the irgations is provided with that form.
The parent and appropriate school participantsnareed to the meeting to formulate

the intervention plan.
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ACADEMIC RTI IMPLEMENTATION (High School)

The intervention process for High School differmmgavhat from the process described in
the elementary schools. While the school day falbows a block schedule that begins at
7:45a.m. and ends at 3:45, the nature of the Haliftod experience and requirements for Carnegie
Units requires creative scheduling for necessagrwentions. While district interventions such as
Achieve 3000, Read 180, Direct Instruction, FAST@&tW First in Math and Bridge to Algebra
are provided, the process also follows a problelvirsp model that is structured within the

standard protocol for interventions in the varitiass.

Tier Processes: Assessment, Intervention Applicatand Monitoring

Review the most recent state assessment, Math GB\{),and benchmark data.

If student has a history of performance achieveragf@rade Level or is on the high end of scores
Approaching Basic, the student may follow Tier dqesses. If the student achieves low
Approaching Basic or high Unsatisfactory scores,dfudent may receive instruction following a
Tier Il process. If achievement is indicated ia tbw Unsatisfactory range, Tier Il instruction
may be most appropriate. To determine tier placémoerHigh School scheduling, it is
recommended that an RTI team review the data fdr saudent and determine the student’s
schedule and appropriate interventions. Studeatidatvailable on JPAMS Data managers and
appraisal personnel can assist in accessing thiese s

Work with support personnel to implement instructibstrategies and provide interventions
through the core curriculum to obtain appropriaten@gie units whenever possible.

Monitor, chart, and review the progress of students

Find opportunities to provide incentives to studdntincrease motivation when skill deficits
become apparent.

Organize and analyze progress.

Make data-based decisions.

Change the Intervention and/or increase or decithasetensity of the intervention as needed. Use
the Reading/Math framework and the rate of progr@stetermine if a different intervention
strategy is warranted.

Monthly, review progress monitoring data for alldgnts involved in RTI at the school to consider

overall growth and areas for systemic improvemée process.
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TIER I: Grade Level Success and Accelerated andriEhed Programs
In High School, students in Tier | have an oppadtiuto build on their grade-level success through

accelerated and enriched programs. Instructi@fl imreas follows the Louisiana Comprehensive
Curriculum, with opportunities for leadership triaign and expansive learning. Electives provide many
enrichment opportunities. Through the extended staglents have an opportunity to accrue Carnegte u
faster, explore work-study programs and collegesmwiork for credit, and to graduate earlier than is
possible with a typical high school schedule. Recp School District High Schools have specialgyaar
that emphasize student options and prepare stufberggccess through hard work and skillful choittest

maximize their potential.

TIER Il Strategic Intervention
Tier Il provides opportunities for students who @academic deficits that cannot be improved at

the Tier | level without strong intervention supigorAt Tier I, the students receive scientifisgarch-
based interventions that are designed to strengthess that challenge the student. Tier Il procesifor
reading are as follows:
Refer to the Short Reading and Math Frameworkrftarventions at the Tier Il level (See
Appendix, A7 and A8).
Students in grades 9 through 12 use Read 180 iaptimeary Tier Il intervention. Implementation
follows district policy and training. Read 180 essments identify the skill level of each student
and adapt the intervention to that skill levelodtess monitoring is provided through the Read 180
assessment process.
Supplemental instruction in content area classpsogided through Achieve 3000.
Bridge to Algebra is provided as a math intervamabthe Tier Il level.
Inform parents when a review of the data indic#tes the student should receive support at home
for interventions specified at the Tier Il level.
Interventions may be delivered during elective gusj or if the class need is great, to a wholesclas
of students. It should be noted that when thenmetgtion schedule is disrupted, and the
intervention protocol is not followed, the fidelitf the intervention process is compromised and
the maximum results may not be achieved.
The majority of students in the Recovery Schootiisrequire a Tier Il or Tier Il level of
academic supportAn adjustment in the delivery of the curriculum through the intervention
process can address the intervention needs of therde number of students and facilitate skill
development Grade-wide skill deficits require that studemgseive specified interventions by group

or class rather than individually.
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TIER llI: Intensive Intervention

Tier Ill provides additional strategies and supp@yond those provided in Tier II. (See the
Frameworks for Tier Ill interventions). Tier iHterventions:

Incorporate increasing intensities of interventionghange the interventions based on individual
needs. Intensity relates to changes for a relagt®f variables, such as time, task or duration.

If intensifying the Read 180 intervention does prtduce desired outcomes, or if it becomes
evident that the student does not have the bgsinabétic principles necessary to access Read 180,
Corrective Reading through Direct Instruction is\pded by the district as a Tier Il intervention
during the Read 180 period. These materials emerglly seen as somewhat elementary by high
school students, but they do provide essentialdlagaskills for the non-reader. Successful
implementation may require adaptation by the irtstnu

The math intervention at the Tier Il level is FABMath. This intervention focuses on number
and operations at the primary grade levels and stavetrengthen math facts and fluency at the
middle grade levels.

Tier lll interventions are generally provided fominimum of 60 minutes a day in addition to

the time for core instruction and are usually agplbver a longer period of time (application of
total intervention time should be several weeksvan months when there is evidence that the
student has missed substantial instruction). Bezafithe block configuration, interventions in the
RSD can be scheduled for 90 minutes at a time.

After-school and end-of-school year programs haenhbnstituted to provide students with more
time to develop needed academic skills. Theseranog provide instruction within the tiered
framework according to the instructional needshefdtudent. Over-age and students not on grade

level receive instruction at Tier Il and Il levels
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BEHAVIORAL RTI PROCESSES AND INTERVENTIONS

Student academic success is dependant upon agteopechool and classroom behavior. The
primary behavioral support initiative of the RSDdistrict-wide Positive Behavior Supports. It is
recommended that all faculty and students famdeathemselves with the District PBS manual and
with the district Discipline Code.

See the Behavior Framework for an overview ofRfi¢ 3-Tiered Behavior Process for the
RSD (Appendix, p.A8) Progress monitoring for behavioral changes cmdhtlide a collection of office
visits, classroom disruptions, tardiness, abseraelpr suspensions. A reduction in the targetddiors
and a review of the data help to drive the decssmimout the efficacy of the applied interventions.

Tier | functions within the PBS expectations and reirdanents.

Tier Il is for students who need strategic interventiorssupport to assist them in maintaining
appropriate behavior. One resource for studentsaré indicating some challenging behaviors in
attendance, tardiness or acting out behaviorsi€treck-In/Check-Out intervention (See Appendix,
Tier 1l Behavior Documents)

Tier lll:  If data indicate behavior is becoming more se@srdefined within the Behavioral framework,
support through Tier Il may be warranted. SuppoiTier Ill may include group or individual assiste
from counselors, school psychologists or sociakers. Support can also be provided through a
Functional Behavior Assessment (FBA), which defitesstudent’s needs that the problem behaviors
satisfy such as attention, avoidance of a task Research indicates that students change behavior
when it is clear that a different response will meffectively and efficiently result in a desired
outcome. Behavior Intervention Plans (BIP) detime parameters of the intervention. An FBA and
BIP are recommended or required: (See Code of Gapdu

Before implementing a suspension from educatiosialices

After the first suspension faill students whose behavior is suspected of significan

interfering with that student’s learning.

Forall students classified with Emotional Disturbance atter students with disabilities who

have behavior issues.

For all students in Tier 3 for behavior concerns
Conducting an FBA is generally considered to beodlpm-solving process that looks beyond the
behavior itself. For more details about the precese the Tier Il Behavior Documents in the

Appendix.
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REFERRALS

Special Education Referrals

For students with gaps in their academic skill leseccessful outcomes through appropriate
interventions reduce the need for special educagovices. Once validated, interventions have been
implemented with integrity for the prescribed pdraf time (especially in Tier 1) without effectv
results, the team may examine the appropriaterigs$enring the student for an evaluation for speci
education services. When the curriculum, enviramnoe instructional needs of the student requireemo
resources than can be provided within the genéliatation classroom or when intensive interventemes
administered over time and continue to reveal defidlls coupled with a low rate of learning, teident
may have a disability as defined in Bulletin 15@pecially designed instruction may be neededhier t
student to acquire and retain new information omtain acceptable rates of learning.

When a referral for a special education evaluasarecessary, the data demonstrate that the
student was provided with appropriate high-qual@gearch-based instruction in the general edutatio
setting, delivered by qualified personnel, as nefliby federal and state regulations. When a
disability is suspected:

documentation is provided with the RTI Considenmafiorm

a Referral for Special Education meeting may bd hel

The Leadership/Referral team may schedule thesémgsenonthly or bi-monthly with

appropriate personnel including the parent in daece

When students enter the school with a suspected lewcidence disability such as

Moderate to Severe Autism, Downs Syndrome, Visiorr ¢dearing Impairment, the

referral may be initiated immediately without completing an intervention process.

Speech Only Referrals

Articulation and Fluency Referrals

1. Teacher completes RTI consideration form and presentcarnagegarding a student’s articulation or

fluency to the school's Speech and Language Patho(8gis).

2. The SLP gives the teacher the “Communication Skills Te&imerklist”.

3. Teacher completes checklist and returns to SLP.

4. The SLP completes the speech screening and the school nuptetestine sensory screening.

5. If the child fails the screening, the RTI meets to presaeening results and get parental consent for
interventions.

6. A minimum of two weeks of intervention must take pla@lydor ten consecutive days). Evidence-

based interventions shall be conducted by the SLP ormpisopersonnel with fidelity and for the
16



length of time necessary to obtain sufficient data to datertheir effectiveness. Evidence of the
strategy/intervention must be maintained during theviatgion interval. The SLP conducts consistent

follow-ups with the teacher to support the intervention

. After the intervention interval, if the student doessimw progress, the teacher presents documented

information to the SLP for consideration for evaluatidie SLP and the Referral team schedule to
review the data. The parent is invited and the data is reglielf a recommendation is made to evaluate
the student, the evaluation coordinator obtains parenigsom and the evaluation is opened and will

be completed within 60 school days.

. If student passes the speech screening, then the regeesiiigated. It is recommended that the teacher

continue to implement and/or adjust strategies to assetnediation of the student’s speech.

Voice Referrals

ga b~ W N

. Teacher presents a concern regarding a student’s vocal tu#tiyschool's SLP.
. The SLP gives the teacher the “Communication Skills Teadieskist”.

. Teacher completes checklist and returns to SLP.

. The SLP completes screening.

. If the student fails the screening, the SLP refers tliestidor assessment by an ENior_to

implementing interventions. The SLP gives the pareefiearal to an ENT physician, which is

required by State Bulletin 1508 before interventionséice cases are conducted.

. If the medical report indicates a need for voice therapy, pesasent to implement interventions is

obtained and evidenced based interventions shall be conthycespeech-language pathologist or
other appropriate personnel with fidelity for the lengfttime necessary to obtain sufficient data to
determine their effectiveness. The intervention is conddmtdalo weeks (daily for ten conductive
days). Documented evidence is maintained of implementadtibie strategy/intervention (on the same
form mentioned above). During that two week interved,SLP should provide consistent support to

the teacher as the intervention is implemented.

. If the student fails to make progress using the intéomnthe SLP completes all components of the

evaluation (as directed in 1508) within 60 school dayshelfphysician’s form is delayed, the evaluation

coordinator may take the appropriate extension to complete the case.

Language Referrals

Concerns are brought forward regarding the student’s langkéigeRBarental consent forinterventions

must be obtained for Language referrals The student follows the standard RTI process with

interventions implemented with the assistance of the SLR.sftldent’s progress is monitored. Although the

timeframe of the intervention can vary, the RTI team deterntimesgh a review of the data if the intervention

was implemented with fidelity and sufficient time. Upomgdetion of the intervention, the teacher gives the

SLP the documented record of the interventions and the SldRicisrspeech screening.
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1. If the student passes the speech screening, the requestnatedm The teacher continues to implement
and/or adjust strategies to assist in remediatiomec$tudent’s language.

2. If the student fails the speech screening, steps towardltiert process are continued, with the
collection of a sensory screening from the school nugé¢handata related to the intervention. The RTI
meeting date is established once the speech and sensonngzeeaicompleted. The RTI team
administrator is responsible for inviting the parerthe RTI meeting. If the team decides to refer the
student for special education consideration, parent pésmissobtained to evaluate, the case is opened
and the 60-day timeline begins. The SLP completesvileation according to 1508 guidelines.

Behavior Referrals

Students who have gone through the PBS/RTI thegee behavior intervention process and
have received appropriate interventions delivergld fielity and diligence over time (10 to 20
weeks) may be considered for Special Educationi&esvf a disability is suspected. Early in the
process a Functional Behavioral Assessment anchavBa Intervention Plan should be developed by
the appropriate school personnel in collaboratith ¥he student’s teacher. The parent is invited t
meeting of the referral team in which the colledvedy of data is reviewed. There should be
substantial documentation of the interventionsactart showing the student’s progress, as well as
any additional supports that have been implemenifetie referral team determines that the
preliminary data provided are consistent with infation required by State Bulletin 1508 before

beginning the evaluation process, the referral teway refer the student for an evaluation.
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District Intervention and Curriculum Web Site Resates
The following are Web sites for curriculum resowres well as interventions that are prescribedby t

district for students who have academic challeng@ee the ELA, Reading and Math Framework for
the interventions according to grade level. (Agphenp. A-6)

ACHIEVE 3000: http://www.achieve3000.com

Carnegie Bridge to Algebra http://www.carnegielearning.com

DIBELS: https://dibels.uoregon.edu/

Direct Instruction : http://www.sraonline.com

EPIC: http://www.epiclearningsystem.com
FASTT MATH : http://www.tomsnyder.com

Glencoe http://www.glencoe.com

Harcourt Trophies: http://www.harcourtschool.com

Holt: http://www.hrw.com

Pearson/Scott Foresman http://pearsonschool.com
READ 180 http://teacher.scholastic.com
Voyager. http://www.voyagerlearning.com

Other Web Site Resources

The following Web sites provide information that may befulsto design or improve the provision of early
intervening services and, as a result, reduce the dispropaitijoohlracial and ethnic minorities receiving
special education services. Also, as reading ability and belimpooves, barriers to the education of students
with disabilities in the general education classroom will dissinish. While not exhaustive, this list offers a
basis for further investigation and learning.

Center on Accelerating Student Learning (CASL) http://kc.vanderbilt.edu/casl

Designed to accelerate learning for students with disabilitiéiseirearly grades and provide a solid foundation
for strong achievement in the intermediate grades and bey#&®l. {S a five-year collaborative research effort
supported by OSEP. Participating institutions are the Tea€wlsge of Columbia University and Vanderbilt

University.

Center on Instruction http://www.centeroninstruction.org/index.cfm

Collection of scientifically based research and information alei® instruction in Reading, Math, Science,
Special Education, and English language learning

Florida Center for Reading Research http://www.fcrr.org
Disseminate information about research-based pesctelated to literacy instruction and assessment
for children in pre-school through 12th grade. élantervention programs are at
www.fcrr.org/FCRRReports/index.aspx

20



Institute for the Development of Educational Achievement http://reading.uoregon.edu

Provides information and technology to teachersniastrators, and parents on validated research
designed with the goal of all children reading by &nd of third grade.

Institute for Reading Research  http://www.smu.edu/teacher education/irr/index.asp

Promotes reading skills through research in the areas of dingelgading interventions for children at-risk for
failing to learn to read, children with mild to moderate mergtdrdation, and children who are either bilingual
or who speak Spanish exclusively in the early primary grades.

Intervention Central www.interventioncentral.org

Offers free tools and resources to help school staff and pdcept®mote positive classroom behaviors and
foster effective learning for all children and youth.

Joe Witt www.joewitt.org

Cite offers evidenced-based practices for Response to Intervention.

National Center for Culturally Responsive Educational Sgtems http://www.nccrest.org

Provides technical assistance and professional developmentediatoachievement gap between students from
culturally and linguistically diverse backgrounds and their gemnd reduce inappropriate referrals to special
education; targets improvements in culturally responsive pestiearly intervention, literacy, and positive
behavioral supports.

National Center on Student Progress Monitoring http://www.studentprogress.org

Housed at the American Institutes for Researchiammbnjunction with researchers from Vanderbilt

University, provides technical assistance to state$ school districts and disseminates information
about progress monitoring practices proven to wordifferent academic content areas (Grades K-5).
Also, the Center’'s web site contains informatiomthvarious progress monitoring tools, including

strengths and weaknesses.

Nat'| Reading First Technical Assistance Center http://www.ed.gov/programs/readingfirst/support/index.html

National network of experts in topics critical to high gyalgcientifically based reading instruction, including
curriculum selection and implementation, professional developraed assessment.

Oregon Reading Center http://reading.uoregon.edu

Provides information, technology, and resourcesachers, administrators, and parents on the fiye b
ideas of early literacy: phonemic awareness, alptr@lprinciple, fluency with text, vocabulary, and
comprehension.

Positive Behavioral Interventions and Supports (PBIS) http://www.pbis.org/main.htm

Provides schools with capacity-building information and texinassistance for identifying, adapting, and
sustaining effective school-wide disciplinary practices.

Reading Rockets http://www.readingrockets.org

Offers reading strategies, lessons, and activities designeelgoybung children learn how to read and read
better; resources assist parents, teachers, and other educatmrkiing with struggling readers who require
additional help in reading fundamentals and comprehensids d&ilelopment
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Vaughn Gross Center for Reading and Language Arts www.texasreading.org

Translates research into practice for online professional develbpimetn emphasizes scientifically based
reading research and instruction; is dedicated to improvingngeddstruction for all students, especially
struggling readers, English language learners, and stuéestgsing special education services

What Works Clearinghouse www.whatworks.ed.gov

Collects, screens, and identifies studies of effectiveness afatoimal interventions (Programs, products,
practices, and policies).

Organizations

National Center on Student Progress Monitoring http://www.studentprogress.org
National Center for Learning Disabilities (NCLD) http://www.ncld.org
National Reading PaneNRP) http://www.nationalreadingpanel.org

National Inst. of Child Health & Human Develop. (NICHD)  http://www.nichd.nih.gov

Florida Center for Reading Research(FCRR) http://www.fcrr.org

National Research Center on DisabilitiegNRCD) http://www.nrcld.org

National Joint Committee on Learning Disabilities(NJCLD)  http://www.ldonline.org

National Association of School Psychologis(NASP) http://www.nasponline.org
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DEPARTMENT OF EDUCATION
RECOVERY SCHOOL DISTRICT

504.373.6200 * www.rsdla.net
Leadership\RTI Team Decision

R

LOUISIANA

Teacher: School: Date:
Student: DOB: /| |/ Sex: ___ Age: Grade:
Student’s Primary Language: Race: Student ID:
Student’s Address: Phone (Home): (Cell):
Alt. Phone:
City State Zip
Parent/Guardian: Date of Parent Contact: / /
Parent/Teacher Contact Date(s):
Teacher Concerns:
Reason For Request Interventions
Please check the specific reason/situations whidicate that this Please chauk date the appropriate blank if the
student may be in need of special services: desithas received any of the following services:
01 _ Reading/Language Arts Difficulties __Reading/Lang. Arts Support __ Class Change
02 __ Mathematics Difficulties ___ Math Support __ Caalimg
03 __ Other Academic Difficulties ____Behavior Intervention Plan 504 Plan
04 __ Social Behavior Problems ____Curriculum Change __ Other
05 __ Motor Difficulties
06 __ Health Problems
07 __ Visual Difficulties Please describe mé&ntions/modifications attempted
08 __ Hearing Difficulties atitk results. Attach any additional progress moinigpdata.
09 __ Communication Difficulties If Tier lll t@chLeadership/Rtl Decision
10 __ Gifted
11 __ Talentedin Tier |
12 _ Parent/Guardian Request
OR
Reason For Immediate Referral:
01 Violent Behavior Beginning Date: Ending Date:
02 Severe or Low Incidence Impairment
03 Out of State Transfer Tier lI
Most Recent Statewide Achievement Test Scores:
Name of Test Date: /| [
Reading Results: Percentile istan Grade Level Beginning Date: Ending Date:
Language Results: Percentile Stanin Grade Level
Math Results: Percentile nisea Grade Level Tier Il (Summary) Attach Referral to RTI Team Ror
Universal Screening Results (i.e., DIBELS, SRI, QBA
Date: Benchmark/Score(s):
Date: Benchmark/Score(s): Beginning Date: Ending Date:

Progress Monitoring Data: (i.e. graphs, charts)$8ledtach data.

Progress Summary:

CHECK ONE:
Request for Academic/Behavioral Ietion (circle one)
Request for Special Education Consideration

Screening: (Vision/hearing screening must be wifd months to be considered current.)

Hearing Results: Normal _ AtRisk __ Screeifbage _ /  / Vision Results: Normal AR Screening Date /| _ /
Speech Results: Normal _ AtRisk __ Screebaig /| / Motor Results: Normal __ AkRi__ Screening Date __ / /
Date of Prior Evaluation (if any): / / Classification:

Does the student receive speech therapy? YesNo Date: / /

Does the regular P.E. program provide for the neédse student? Yes __ No

Does the student receive assistive technology? Yes No Date / /

General Health: Explain any yes answers to tHeviahg questions: Does the student:

a. have recurring Healtoblems? __ Yes

b. regularly take medion? _ Yes

c. have a physical impent? __ Yes

d. receive professicsmivices? _ Yes
Has the student repeated any grades?

Has the student experienced attendance problems? Yes

Yes

No If yes, arpla

No If yeslain
No If yes,lakp
No If yeplanr

No If yes, whichdg(s)?

No If yes, which grade(s)?

A-1



DEPARTMENT OF EDUCATION
RECOVERY SCHOOL DISTRICT G.)te R

504.373.6200 « www.rsdla.net LOUISIANA
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Check In and Out Form (4 ™ — 12" grades)
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“The logic behind an FBA is that practically allf@ior occurs within a particular context and serae
particular purpose. Students learn to behave {sloe#have) in ways that satisfy a need or that rasal
desired outcome...

Functional assessment helps educators to undenstaatdunction the problem behavior serves for the
student. This will allow a students’ team to deteerinterventions that reduce or eliminate specific
problem behavior by replacing it with acceptablaayeor that serves the same purpose or functiothfor
student...

Students will change their behavior only when ttlesar that a different response will more effeslpvand
efficiently result in a desired outcome. Condugtam FBA is generally considered to be a problewisp
process that looks beyond the behavior itsélf.”

The following is an outline of the stages involiedreating an FBA:
Describe and define the target behavior(s) in ee¢cmeasurable terms.
Collect baseline data and information on the fregyfluration of the behavior (s) as well as
the possible function (s).
Analyze information to create a hypothesis aboatftimction of the behavior (s).
Use the information gathered from the FBA to depeddehavior intervention plan (BIP):
o If the student has an identified disability, inatuthe BIP and behavior goals in the IEP.
Collect data during the intervention stage to nmreffectiveness and progress.
Reuvisit the FBA/BIP with the team to determine resaey changes and student progress or lack of
progress.

! From New Mexico Public Education Department Techhissistance Manual:
Addressing Student Behavior. Sde.state.nm.us/segdtine/4.fba.11.28.pdf
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RECOVERY SCHOOL DISTRICT ‘D!(.’ RS
FUNCTIONAL BEHAVIORAL ASSESSMENT (FBA) LOUISTANA

PARENT INTERVIEW
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